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1. Introduction  
 
This Proceedings of the RE Community Conference of 1‐2 October 2011 follows on from the earlier 
initial summary of context, themes and outcomes, which was distributed to all conference 
participants and all RE Council members in November 2011. Because of the complexity and volume 
of the responses generated during the conference group sessions, it has been necessary to take 
time to collate them into a format that can be used by participants and RE organisations.  
 

2. Context: The RE Community Weekend 2011 

The RE Community Weekend 2011 was a collaboration between the St Gabriel’s Programme and 
the Religious Education Council of England and Wales. Details on these two organisations can be 
found in Appendix A. The 2011 event was a departure from the previous pattern of St Gabriel’s CPD 
weekends, and it was planned in order to be relevant to a specific set of circumstances that were 
affecting RE at the time. The educational scene was changing very rapidly in ways which are 
negatively affecting RE. The introduction of the EBacc with the consequences for RE of having been 
left out, and the implications for RE of the review of the National Curriculum, are two examples of 
these.  The community conference aimed to give an opportunity for some 200 participants from the 
world of RE to come together for a weekend to discuss ways forward for the subject.  

It was clearly vital to have, within the conference membership, participants representative of (but 
not formally representing) the wide range of interests and involvements in RE.  So the RE Council’s 
member bodies were invited to nominate one person each. Early invitations were also sent to each 
of the officers and trustees of the RE Council. Three professional membership associations, the 
National Association of Teachers of RE (NATRE), the Association of RE Inspectors, Advisers and 
Consultants (AREIAC) and the Association of University Lecturers in RE (AULRE), along with the 
National Association of SACREs, were invited to nominate several.  To ensure that RE teachers 
themselves were substantially represented, NATRE was invited to nominate 50, and also invitations 
were sent to those who had given up earlier weekends to attend the CPD ones. Others such as 
faith/belief organisations, RE publishers, resource providers and GCSE examiners were also invited.    
 
In practice, a balanced invitation list does not necessarily result in a balanced participant list. Since 
the conference was not a decision‐making body, the organisers imposed no strict requirement 
about representation. Participants were present either by nomination of their 
association/community, or as individuals in their own right. A significant number of participants 
were members of more than one association/community. This flexible approach helped to create a 
substantial and broadly‐based spectrum of the RE community as a whole, with a good range of 
interest areas including, crucially, over 80 teachers.   
 
The St Gabriel’s Programme provided the resource for the event in the form of financial backing, 
organisation of the bookings and management of mailings. In view of the very specific 
circumstances threatening RE at the time, it was felt appropriate to ask the RE Council to devise a 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conference structure, including a keynote and themed questions in groups.  Thus the Chair of the 
RE Council, John Keast OBE, was asked to draw up a programme and provide a keynote address. 
John had been elected as Chair of the RE Council, by the various RE member organisations.  The 
content of the conference was designed to enable all views to be heard and discussed.  It was 
decided not to issue the questions in advance, partly on the grounds that it was judged that it 
would be more effective in generating more spontaneous thought and discussion, and partly 
because events were still fluid right up to the date of the weekend.    
 
The conference consisted of a keynote from John Keast, followed by work in groups over two days, 
addressing a set of questions about key aspects of RE policy. A closing plenary, designed to pull the 
main themes from the groups together, ended with a promise to turn the group reports into one 
coherent Proceedings document, which could be used by the RE Council, and other organisations 
supporting RE, as evidence of the thoughts of a substantial and broadly representative body of 
people from the RE community.   
 
Therefore this Proceedings document reflects the hard work and thinking of all those who 
participated in the RE Community Conference, and particularly of those who worked in groups to 
shape answers to some challenging policy questions in a spirit of consensus. The Proceedings is an 
open document and we warmly invite all organisations supporting RE to take note of its contents 
and use it, as appropriate, in representing the RE community to the wider world.    
 
 

3. RE: A unique opportunity and challenge: Summary of keynote address  

John Keast OBE is Chair of the RE Council, the body composed of member organisations that support 
and have an interest in RE in England and Wales. John was an RE teacher, a County adviser, 
Principal Officer for RE at the Qualifications and Curriculum Authority, and RE consultant to the 
Department for Children, Schools and Families. For space reasons, this summary gives the key points 
of John’s keynote, and uses his own words in key sections.  

After adding his welcome and thanking the St Gabriel’s programme for organising the event, John 
began by emphasising that the critical situation now facing RE presents us with a unique 
opportunity to develop a new and positive way forward for the subject that is both exciting but 
challenging. 

He outlined  the problems  for RE, describing  them as  the most critical  for RE  for many decades – 
critical, but not fatal – as follows:  

a. The  drive  towards  academies  and  free  schools  intended  to  create  an  ‘independent’ 
system  of  education  tends  to  undermine  the  statutory  entitlement  on  which  RE  has 
traditionally  depended.  Already  RE  is  required  to  be  provided  in  academies  only  by 
virtue of their funding agreements, and not in accordance with any agreed syllabus. 

b. Ofsted no longer routinely inspects compliance by schools with statutory requirements. 

c. The  capacity  of  LAs  to  review/update  agreed  syllabuses,  support  schools  in  teaching 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them,  and  resource  their  SACREs  is  diminishing.  Few  local  authorities  now  have  RE 
advisers.   With  notable  exceptions,  SACREs  are  becoming  increasingly  redundant  and 
impotent  as  schools  in  their  areas  become  further  detached  from  locally  agreed 
syllabuses. 

d. Targets  for  RE  PGCE  places  in  Initial  Teacher  Training  are  being  reduced;  fewer  new 
teachers are being trained, and there will be fewer qualified RE teachers in the future.  

e. The review of the National Curriculum, intended to reduce its size and influence but set 
out core essential knowledge, does not include a review of RE. 

f. The  English  Baccalaureate  excludes  Religious  Studies  as  a  humanities  subject  and  is 
seriously weakening the position of RE in secondary schools. 

g. There is no longer a national RE adviser for curriculum, assessment and qualifications.  

h. The government appears impervious to attempts to convince them of the (unintended) 
consequences of  their  policies on RE and  is  in danger of presiding over  its  decline  (or 
even demise) by neglect. 

Mindful  of  the  danger  that  focussing  only  on  the  threats  to  RE  might  become  a  self‐fulfilling 
prophecy, he also emphasised some fundamental and positive aspects of RE:  

a. RE offers and provides an essential and unique contribution to the education of children, 
young  people  and  society  at  large.  Even  though  not  always  well  articulated  or 
unanimously agreed, this is accepted by government, most educationalists and parents. 

b. The  legal  requirement  to provide RE  in all  schools and  for all pupils not withdrawn by 
their parents has been reaffirmed by  the government many  times and  in many  forms, 
and is not likely to change.  

c. RE  is  mostly  taught  by  regular,  trained  teachers  with  a  professionally‐structured 
curriculum  in  agreed  and  publicly‐available  syllabuses,  using  sound  resources  and 
methods. This is not the case in much of Europe. 

d. The quality  and  commitment  of  those who  teach RE  is  at  an  all‐time high,  and whilst 
there  is  poor  practice,  RE  teachers  remain  RE's  greatest  asset  and  their  support  its 
greatest priority. 

e. The place of RE within the public examinations system is many times better now than it 
was twenty years ago. 

f. The RE community is more identifiable, better organised and more articulate than ever 
before partly as a result of the RE Action Plan 2007‐11 and the work of the RE Council.  

g. There is an overt swell of support for RE among policy makers, politicians, the media and 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many others which has never existed before, largely as a result of the E Bacc campaign 
in 2011. 

h. Many countries in Europe and beyond look to RE in England and Wales as an example of 
good practice and a source of inspiration. 

These strengths, which have helped RE to travel a long way in times of educational change, will also 
be crucial during this period of unprecedented deregulation, variety, diversity and change. Although 
the  RE  ‘subject  community’  is  very  diverse,  it  can  and  must  become  responsible  for  itself.  This 
means developing a mature and effective way of working that no longer depends on government or 
local  authorities  but  on  its  own  professionalism,  confidence  and  resources;  it  means  looking 
forward,  not  back,  and  relying  on  its  own  strengths  rather  than  depending  on  external 
organisations such as Ofsted, local authorities or QCDA.  

Above all, it means that the RE subject community has to work more closely together. While this is 
not always easy, we should remember that individual RE organisations' interests are actually better 
served  if  they work  together;  and all  RE organisations'  interests must be  subservient  to  those of 
children, young people and adults, and of society. Their entitlement to good RE and the benefits it 
brings must be  the over‐riding  concern. Working  together means working  to an agreed  strategy, 
not suppressing all difference or variety.  John emphasised that  the biggest  risk we face  is  that of 
fragmentation. While there are different approaches to RE, we need to harness these in a common 
endeavour, intent on a common and agreed set of outcomes.  This is unity in diversity.  

The RE Council,  as  a  representative body  for over 50 RE organisations,  is  crucial  in  fostering  this 
unity and representing it to government. The RE Council seeks to: 

i. Act as a national forum for all who share matters of common concern in promoting the 
highest possible standards of RE in all schools, colleges and universities RE  

j. Be a clear national voice for RE – for advocacy, support and improvement of RE  

k. Influence  policy  and  liaise  proactively  with  government  and  other  national  and 
international bodies on RE 

l. Promote a clear, positive image and public understanding of RE 

m. Represent at a strategic level the collective interests of its member bodies in relation to 
RE 

On 21st September 2011, the RE Council’s Executive Board adopted a five year strategic plan for RE. 
This  is  available  at  http://www.religiouseducationcouncil.org/.  The  plan  has  five  objectives  all  of 
which  are  designed  to  restate,  renew  or  reinvigorate  RE  in  England.  It  will  succeed  only  if  all 
constituencies within the RE community work with and through it. These objectives are: 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i. To promote high quality teaching, learning and assessment in RE  

ii. To influence the development of public policy on and understanding of RE 

iii. To promote a coherent professional development strategy for RE  

iv. To secure adequate and sustainable resources for the REC 

v. To review the structures and operation of the REC. 

Each of these objectives will have a committee to take it forward and will be achieved by all of us in 
the RE Council contributing together.  

The first objective will be linked to the National Curriculum review and build on the work previously 
done  by  LAs working  together  in  the Agreed  Syllabus  review  collaboration,  by  the QCDA  and  by 
others.    The  purpose  will  be  the  restatement  of  a  convincing  rationale  for  RE,  a  clear  and 
manageable  curriculum  relevant  to  our  times,  with  assessment  processes  and  qualifications  to 
match. A new REC Curriculum, Assessment and Qualifications Committee (CAQ) is to be established 
and oversee a project, a review of RE, to produce the basis for such a curriculum. He hoped to chair 
this. 

The  second  objective  will  relate  to  the  external  relations  of  the  Council,  including  government, 
other education groups such as heads and governors, SACREs, LAs, schools of all kinds, the public 
and the media. It will help establish the RE community as a publicly known and influential voice for 
the RE. There already exists a REC PR Committee, chaired by John Gay, which will have the remit to 
achieve this objective. 

The  third  objective  will  build  on  the  previous  work  of  the  RE  CPD  Round  Table,  the  RE  CPD 
eHandbook, the new courses being developed by Culham St Gabriel's, RE Today's existing work and 
many other foundations to establish a more coherent and effective programme of CPD. a new REC 
Professional Development Committee, under Phil Leivers, will be set up to help achieve this. 

The  fourth objective  is  essential  to  the others  for without  a  sound  financial  basis  the RE Council 
cannot  function  as  the  voice  of  the whole  RE  community.  A  REC  Resources  Committee will  look 
after this, and spearhead a fund raising strategy. 

The  fifth  objective  is  equally  necessary  as,  currently,  the  RE  community  is  not  as  efficient  and 
effectively structured as it could and should be. Deborah Weston, the REC's Company Secretary has 
already started work on this, and will head up a Governance Committee. 

The  committees  will  include  key  representatives  of  the  RE  community/organisations,  which  will 
include some of those present at the community conference. Detailed plans for each objective are 
now  being  worked  out.  John  emphasised  that  input  from  members  of  the  conferences  was 
welcome and important. 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John concluded by emphasising again  that, despite  the setbacks,  the  importance of and need  for 
good RE has not diminished, only increased:  

The  essential  encounter  between  teacher  and  learner  to  deal  with  matters  of  faith  and 
belief remains fundamental. Good RE has to involve good teachers, and all that we do has to 
enable  them  to  be  even  better  and  raise  standards  of  achievement  higher  still.  Good 
teachers  need  good  curricula,  resources,  support,  advocacy  and  reward.  The  whole  RE 
community  must  come  together  through  the  RE  Council  to  put  RE  fully  in  place,  in  a 
professional,  authoritative,  coherent  and  confident  way.  There  is  much  to  do  but  much 
more to look forward to. 

 

 
Responses and ways forward: Reports from the working groups  

The conference then divided into groups to address a list of questions, starting with general 
questions and later addressing specific aspects of policy in relation to RE, through eight themes. 
The eight themes were: 

1. Strategy for RE: What is the right direction for RE now? 

2. Rationale for RE: What is RE for? 

3. Curriculum for RE: What should be studied in RE? 

4. Assessment of RE: What standards and qualifications does RE need? 

5. Professional Development in RE: Who will teach RE and what training do they need? 

6. Resources for RE: What resources does RE need, and where will they come from? 

7. Public understanding of RE: How can RE be best promoted publicly? 

8. Structures for RE: How can the RE community be made most efficient and effective? 

Each theme was treated by two separate groups. The groups were asked to identify possible ways 
forward, and to report on these in summary during the final plenary. The points recorded in this 
section include only those points supported by more than one person, and were relevant to the 
theme.  

THEME 1: STRATEGY FOR RE  

Specific questions were:  

• Given the fundamental changes taking place in education, how should RE position itself in 
relation to the government, local authorities, SACREs, schools and others? 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• Given the diversity of philosophies of education and RE, how should RE position itself along 
spectrums of traditional‐radical, conservative‐progressive, content‐skills, communal‐
individual, utilitarian‐liberal, religious‐secular, national‐local, confessional‐professional, 
value‐laden‐value‐neutral, academic‐populist, learning‐about‐learning‐from, etc, including 
any other spectra you wish to consider?  

• Should RE continue to be called RE, and if not, what should it be called?  

The following responses and ways forward were identified: 

‐ The best advocates are children/young people who enjoy RE. 

‐ Reclaim SMSC, as it is highlighted in the Ofsted framework for inspection.  

‐ Focus on rigour and good practice in teaching: there are many examples that need collating 
and emphasising.  

‐ The RE world is too complicated and should work together more, identifying where we can 
win, eg with governors. We should present the government with an aspirational but realistic 
agenda, and hold them to account on key matters of compliance. The DfE needs to know 
and understand that there is a consistent set of messages coming from the RE community, 
so consensus is essential.  

‐ The RE community needs to be a segmented, polycentric, integrated network, or ‘spin’. Both 
local and national elements are important in RE.  

‐ The TES forum is a very important place for promoting RE. Linkedin is also useful.  

The following issues were left unresolved: 

‐ How does the government see RE? If it will not give direction, what should the RE 
community do?  

‐ How can we replace the networks that advisers used to provide?  

‐ Who ‘owns’ RE?  

 

THEME 2: RATIONALE FOR RE 

Specific questions were:  

• The ‘importance of RE’ statement from the 2004 Framework was slightly adapted for the 
QCA‐led curriculum reviews of 2007‐8 and 2009‐10. How, if at all, would you amend this 
statement?  

• How would you restate the case for RE being a compulsory subject in the school curriculum 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in the first half of the 21c in the UK?  

• To what extent is the rationale for RE bound up with the profile of religion(s)?  

The following responses and ways forward were identified: 

‐ The importance statements of 2004, 2008 and 2009 are basically the same statement, and 
were broadly agreed with. Within the one statement, there are diverse messages: at 
different times, different messages come to the top of the list of priorities. This reflects the 
multi‐faceted purposes of RE and could be adapted to suit different communities.  

‐ The rationale for RE is difficult to agree in the RE community. It depends on the context of 
the school (religious or community). Yet it is vital for establishing an agreed pedagogy.  

‐ A shorter, punchier and crisper statement is needed for use with members of the public. 

‐ The increasing interest in philosophy and ethics is a significant indicator of what children 
and young people want to learn.  

The following issues were left unresolved: 

‐ What does it mean to be a religiously educated child, or religiously literate? The RE 
community has different and competing pedagogical models, and cannot resolve this.  

‐ Who or what is driving the rationale for RE? The needs of children/young people, the needs 
and interests of religious communities, the RE subject community, or society?  

‐ How do we stay faithful to the founding principles of RE whilst also communicating it 
effectively to a variety of audiences?  

 

THEME 3: CURRICULUM FOR RE 

Specific questions were:  

• What, if at all, comprises the core essential knowledge of RE?  

• Looking at the range of content from the 2004 Framework, how, if at all, would you amend 
this statement?  

• How would you resolve any tension between depth and breadth in the RE curriculum?  

The following responses and ways forward were identified: 

‐ There was significant agreement that there should be a central focus on ‘what does it mean 
to be human?’, with references to responses found in some religions and beliefs. There 
should be a strong emphasis on religious literacy, eg understanding of symbols and layers of 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meaning, capacity to hold conflicting theories and to think ethically.  

‐ A wide range of perspectives should be drawn on, not only the principal religions.  

‐ There should be a strong focus on knowledge, but not to the detriment of experiential or 
evaluative processes.  

The following issues were left unresolved: 

‐ What is the best balance of content, skills, attitudes and values?  

 

THEME 4: ASSESSMENT OF RE 

Specific questions were:  

• RE has become familiar with two attainment targets (Learning about and learning from) 
since 1994. To what extent should these be retained as the basis for assessment of pupils’ 
progress and standards in RE? 

• If the 8‐level scale published in the 2004 Framework were to be reviewed, what would you 
want to see in its place?  

• How fit for purpose are the current suites of Certificate of Achievement, GCSE (Short and 
Full course), AS and A level qualifications? If they are not fully fit for purpose, how would 
you want to see them changed?   

The following responses and ways forward were identified: 

‐ It was recognised that this is profoundly related to question 2, on the rationale for RE.  

‐ To start with, there was wide agreement that having two attainment targets was suitable, 
but later, some participants suggested that, from teachers’ points of view, it was a confusing 
and confused model, particularly in relation to AT2.  

‐ Some felt that the level statements were problematic, even though levels 7 and 8 are very 
demanding. Many agreed that the levels are not consistently applied.  

‐ More rigorous forms of assessment, from age 5 to 18, particularly of Christianity, and 
improved primary/secondary transfer arrangements, are needed.  

‐ Some stated that the COA gives point scores, fits pupil capability, can be taught alongside 
short course and is helpful.  

‐ There was significant agreement that RE is insufficiently demanding in short course GCSE 
and to a lesser extent in KS3 and primary. GCSE does not prepare well for A level. This is 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impacting on Russell Group and government attitudes towards RE.  

The following issues were left unresolved: 

‐ How can RE make itself more rigorous? 

‐ Should we continue with two attainment targets, or move to one?  

‐ How can the RE community reform qualifications? Is it possible to generate new 
qualifications, as the RC community did with NOCN?  

 

THEME 5: PROFESSIONAL DEVELOPMENT IN RE 

Specific questions were:  

• What are the biggest obstacles to improving the continuing professional development of RE 
teachers, other than the lack of money?  

• What are the most viable solutions to the obstacles identified in question 1?  

• Given that the government is most unlikely to provide any funding for RE CPD, what are the 
most likely sources of funding, and on what should it be spent?  

The following responses and ways forward were identified: 

‐ Apart from cost, other factors mentioned as obstacles were: time, energy, lack of priority 
from head teachers, and a sense that ITE and CPD are often fragmented rather than a 
continuous, coherent offering. In‐school CPD is by definition narrow and of variable quality.  

‐ There was significant agreement that we need to plan for an unknown future – one with less 
money, fewer advisers, weakened SACREs and limited formal CPD opportunities. Yet 
teachers’ needs remain largely the same: a confident understanding of RE, knowledge of 
content, examples of good practice underpinned by pedagogical understanding.  

‐ Other factors were urged by some participants: that religions should be understood by 
teachers as concerning life and action, not only belief; that the teacher is a mediator 
between a religion/belief and the student; and that faith communities should be involved in 
delivery, although for some this was seen as problematic.  

‐ There is a particular need for courses and experience for primary teachers and secondary 
non‐specialists.  

‐ Many participants welcomed the idea of CPD models that help to improve provision and 
share experience throughout their career. 

‐ Some participants mentioned Farmington fellowships, and grants from various RE trusts 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including St Gabriel’s and Culham, as sources of support.  

The following issues were left unresolved: 

‐ How do we address the fall in numbers for PGCE?  

‐ How do we create affordable, accessible CPD? There was a lack of awareness of what is 
already available, whether generic or RE‐specific, and this suggests a need to draw 
information together into a coherent whole.  

 

THEME 6: RESOURCES FOR RE 

Specific questions were:  

• Looking at the University of Warwick’s 2010 research on Resources in RE, which of the 
several issues it raised are the most important, and how can they be resolved?  

• How can the quality and provision of RE resources be improved?  

• Should there be any form of kite marking for RE resources, and if so, who should provide the 
kite mark?  

The following responses and ways forward were identified: 

‐ Nearly all participants agreed that the best resource is a good teacher, one who is willing to 
continue learning. Examples of outstanding practice need to be more widely showcased, 
through actual and virtual networks.  

‐ Many thought that involving the local community, including families and faith ambassadors, 
would be a good resource.  

‐ Several people were against the kite marking idea, because it would be difficult or 
impossible to reach agreement on who should do the kite marking.  

‐ A significant number drew attention to the increase in use of online resources or resources 
linked to a specific awarding body, and felt that standards and variety had to be improved. 
There is a need for training to tailor generic resources such as whiteboard and smartboard 
for RE use.  

‐ Pupil‐teacher collaborations, artefacts and good examples of cross‐curricular links are often 
a useful resource.  

The following issues were left unresolved: 

‐ How to source ‘no‐strings’ funding? 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‐ How to ensure resourcing and support reaches those who need it most, eg non‐specialists, 
TAs?  

 

THEME 7: PUBLIC UNDERSTANDING OF RE 

Specific questions were:  

• How can the public understanding of RE best be improved?  

• How can the recent PR campaign, that focussed largely on the English Baccalaureate, be 
best built on, and by whom?  

• To what extent is the public understanding of RE connected with the public understanding 
of religion(s)?  

The following responses and ways forward were identified: 

‐ There was nearly universal acceptance that RE will get nowhere unless the public, including 
parents, employers, the media and government, are onside. There is a need for a brief, 
forward‐facing statement that promotes and explains RE to the public. (see Theme 2) 

‐ There was significant agreement that RE has an image problem by being conflated with the 
interests of religious groups, and with collective worship.  

‐ Significant numbers of participants advocated a name change and rebranding for RE.  

‐ Many also supported the idea of a PR campaign, with an REC publicity officer, RE events and 
displays in public spaces, celebrity endorsement and social media activity.  

‐ Outstanding classroom practice in RE is the best possible PR.  

The following issues were left unresolved: 

‐ A clear narrative about RE, and about its relationship with central government, is needed in 
order to have successful PR.  

‐ Some suggested more direct representation of teachers on the REC.  

 

THEME 8: STRUCTURES FOR RE  

Specific questions were:  

• What improvements can you suggest for making the RE community more united, more 
efficient and effective in promoting good RE? 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• Where in the end does authority lie in RE, ie who is the guarantor of standards and quality?  

• There is a Historical Association and a geographical Association; both include high numbers 
of teachers but also other supporters of the subject. How desirable is it for the RE Council to 
become an RE Association of that kind, and how should the various constituencies of RE be 
represented within it?  

The following responses and ways forward were identified: 

‐ A significant number recognised the need for a united RE community, but some doubted 
that this was possible because of the different RE organisations’ interests and the lack of a 
collective vision. For some, the RE community is confusing, with edges between 
organisations being blurred. Some people need signposting to the right organisation for 
them.  

‐ Getting alongside other subject communities, and associations of head teachers and 
governors, was advocated by many.  

‐ Several said there should be a collaborative RE agreed syllabus. (!)  

‐ Several said that the REC, NATRE and RE community generally did a great job on the Ebac 
campaign.  

The following issues were left unresolved: 

‐ What kind of lead the REC can give in this, how it can be funded and whether it 
could/should absorb other RE organisations.  

 

Conclusions 
 
There were several recurrent themes in the work of the groups and the final plenary: 
 

‐ A shortage of money, time and opportunities to network is hampering the energy and 
creativity of many RE teachers. 
 

‐ There was confusion amongst some RE teachers about the different RE organisations, their 
relationship to each other, to the REC and to government. There appears to be a 
considerable gulf between teachers, many of whom are isolated, and national organisations. 
Teachers sometimes feel they are not ‘heard’ by national organisations. In turn, initiatives of 
national organisations are sometimes not ‘noticed’ by teachers.  

 
‐ A sense that the old order of RE is changing, with national organisations and documents 

disappearing, advisers and SACREs under threat, and new schools appearing, produced 
unease and a real need to agree how the RE community respond to these changes positively 
and successfully. 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‐ A lack of consensus on the rationale and purpose of RE, and a failure to find a simple, 

accessible way of explaining RE to the public, media and government, struck many present 
as the most serious weakness.   

 
‐ Nevertheless, there was a widespread sense of pride in what RE achieves, in the richness of 

learning it offers and the quality of relationships between faith/belief communities, young 
people, teachers and communities that it engenders. There was a strong sense of a 
continuing need to celebrate these strengths.  
 

The RE community conference closed with two notes: 

‐ There was a very widely shared desire to communicate a message to government that steps 
should be taken to compensate for the damage done by recent policies, and to work with 
the RE community to promote good quality RE for all learners in all settings.  
 

‐ There were expressions of thanks to the RE Council, the St Gabriel’s programme and all the 
participants, who had helped to shape responses to the strategic questions facing RE.   

The responses coming from the community conference will be very useful for the RE Council as it 
plans its way forward through its strategic plan, and takes the next steps in addressing the DfE. 
They will also be useful for the Culham Educational Foundation and the St Gabriel’s Trust, two 
organisations supporting and promoting RE. Culham and St Gabriel’s will be merging in 2012 and 
will take all these points into consideration when planning the RE teacher weekend 2012, to be held 
on September 29‐30, in Wokefield Park. 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Appendix A: Organisations supporting the RE Community Conference 2011  

The St Gabriel’s Programme  http://www.culham.ac.uk/sg/about.php is a collaboration between 
two educational trusts – Culham and St Gabriel’s.  Both were teacher education colleges which 
were closed at the end of the 1970s and the resultant trusts focused their work on helping to 
support and develop religious education in all types of school. 
 
In the 1990s the St Gabriel’s Programme held a series of national conferences and seminars in 
London. Subsequently the focus moved to national professional development weekends for RE 
teachers, the most recent being held at Wokefield Park in October 2010 for 200 primary and 
secondary RE teachers.  The Programme has also supported conferences run by the National 
Association of Teachers of RE, the most recent being for 100 teachers in May 2011 for a weekend at 
a conference centre near York. Other sponsorships have included training weekends for diocesan 
RE advisers. 
 
In 2012, the St Gabriel’s trust will be entering a merger with the Culham Educational Foundation. 
The result will be a combined endowed trust, to be called Culham St Gabriel’s, using its resources 
for supporting and promoting high quality RE, collective worship and spiritual, moral, social and 
cultural development for all learners.  
 

The Religious Education Council of England and Wales 
http://www.religiouseducationcouncil.org/ was established in 1973 to represent the collective 
interests of a wide variety of professional associations and faith communities in deepening and 
strengthening provision for Religious Education. 
It provides a multi‐faith forum where over 50 national organisations with an interest in supporting 
and promoting Religious Education in schools and colleges can share matters of common concern. 
It is the body which negotiates with Department for Education ministers and officials in relation to 
RE generally and which promotes the subject nationally.  In March 2011 it coordinated the National 
RE Celebrations which included a promotional event in the House of Commons.   

Because it is an umbrella body of member organisations, individuals are not able to be members of 
it in their own right.  However several of its member bodies provide membership for individuals 
including the National Association of Teachers of RE, the Association of RE Advisers, Inspectors and 
Consultants and the Association of University Lecturers in Religion and Education.   

 


